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WHAT DOKS A BOY-OIMKNTKD TKACUEn LOOK LIKE? 

Boys tradi tionQ.ily soem to have ffloro dirficulty In sahDol, 
Boys tend to fall mor© than girls academically, Girls tond 
to eompriso a groator porcontago of the "top groupB,'* More 
boya havo rDttdlnfc problanis, are conslderGd *-dlsc1 pi inc) 
probloniB,-' and iu*e onrolltid in spocial roadlngj math and 
ianguago remodiation clnsBes or speoiul education classGS. 
In additioni more boys tend, to be referred to the school 
psyehologist or counselor for help. More boys scorG in Qj^ 
on reading^ math ancl language standardised tests in the 
elementary schools • More girls tend to score in Q4 of those 
same tests • More girls than boys are classified as **top 
students," There terd to be more negative comments written 
in cumulative files about boys than girls; however, there 
tend to be more positive comments written about girls* These 
"general knowledge*' statements were substantiated by an 
investigation within the Thermalito Union Elementary School 
District in an analysis of standardized test results, curau^ 
lativo files, remedial Teading, math and language class 
enrollments, "dlscipltne problems" Identified by teachers, 
^^top students" identified by teachers, enrollments in special 
education classes, psychological referral records, etc* It 
was found that boys, on a two-to-one basis, had more dlffl*- 
culties in school. In contrast, the girls, compared to boys, 
succeeded mo^e than the boys, also on a two--to-one ratio. 
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•Jhoso local flnclJiigH liavo been subtitatititttod iit thu 
stttto lovola also. Tor o^amplo, datu fi'om the Stiito of 
CttHfornia (1075-1970) testtne progpiini indicatos that, 
I'GHarcHoas of catGgorical-aid proi?ramH, boys acorGd .ylgnlf- 
Icuhtly and aubstunitJ iiily lowor than t;ho gii'.l.s throughout 
tho atato {hc?o Tiiblo 1), 

Table 1 



California State Data Analysis: 1973-70 



Grado /Sox 


Reading 


Written 
Exprosaion 


Spelling 


Math 


Grade 2 
Girls 
Boys 


71 
65 








Grade 3 
Girls 
Boys 


84 
80 








Grade 6 
Girls 
Boys 


71.0 
67.9 


69.0 
63.1 


ei.5 

58.6 


50,7 
60.0 
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'rho Culifornitt Stftto data [inalyBis rofloots a national 
trend, Ik is not unic|Uo to CaUforniu chlldron ov Thormttiito 

In an attempt to attack this oducationul nood, an ESEA 
Titiu III (lutor I'o-termod IV-C) was wrltton by tho Thorrnal ito 
Union Eloinontafy School District. It was fundGd ioi' a threo 
year period to dovolop a "Boy-Orlonted" primary program which 
would bo successful with both boys and girls. The project 
was namod "Equality Education for Everyone," later nicknamed 
"Project Boy." The main goal of the program, was to maintain 
the high achievement level of girls in reading, niath and 
language and to raise up the achievement levels of boys to 
equal the girls' achievement level. This was to be achieved 
through (I) the planning/developnient of "boy-oriented" class- 
room activities, playground activities and extra-curricular 
activities; (2) a staf f-developrnent program and (3) develop- 
ment of a boy-oriented program package for dissemination 
purposes: The Project Boy S yllabus Activity Card Program . 

There are various Important aspects in the Implement at ion 
of a "boy-oriented" program, be it the Project Boy Syllabus 
Activity Card Program or any other type of "boy-oriented" 
program: the needs assessment, Implementation strategies, 
program process/product evaluation, staffing patterns, staff 
development /in-service, etc. The purpose of this paper is 
to discuss staff "boy-orientedness" which, according to the 
Project Boy Program Evaluation/Analyses/Recommendations, 



fttoilltatos the proiiiram thrurU (Dai'iios and Ciohrinyor , 1978ci).''' 
A Hohool cnn luUipt/adopt a "boy-oriontad" primary proumtn 

■ 

with tho current staff, which, in all probability, will be 
ontiroly fomiilo. Program suceciss is not dopondent upon a 
50% malo/50% femalo staff ing pattGrn; however, it is fdt 
that the program can bo greatly enhanced if such a staffing 
piittGrn can bo uchioved (Gohringer and Barnos, 107Bc), 

Roallstically speaking, a S0% malc/50% femalo ratio 
ml*ght not b© immediately attainablo but it can be an objective 
toward which the district can work each year. 

When interviewing a prospective teacher, how do admin- 
istrators and teacher-intervie ver teams identify a "boy- 
oriented*' teacher? This is not an easy taskj and requires 
careful thought and planning* 

To attack this problem of Identifying what a ''boy-oriented** 
teacher looks like, a team of teachers, resource personnel 
and administrators defined and developed a "Boy-Ortented 
Teacher Criteria List,*' (A comparable list was prepared for 
instructional-aides). These criteria were utilized in the 
selection of project teachers, both male and female. The 
administrators rated interested teachers and the teachers 
rated themselves, using the criteria list, on a one-to-five 

*Note:, The Project Boy Program Abstract and Evaluation are 
reported elsewhere (Barnes and Gehringer, 1977, 1978a, 1978b, 
1978c; Gehringer and Barnes, 197Pa, 1978b, 1978c, 1978d) , 
Statistically significant gains (to the .05 level of signi- 
ficance) were made by boys. The overall objectives of the 
project were met: Boys achieved at the high level of girls 
in Reading, Math and Language, 
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ratlnK «eulG. IntarostinB dftough^ tho malo&i aolectod for 
program purt iciprit ion ratod themgelvos tin ovor-all scorQ of 
5, whllG tho fomalos rated thomsolvoB an ovGr-all 4, 

in rGtrospect, a re-Qvaluttt ion of the oritorla was mado 
by tho Btafi, and it was telt that the crltGria could bo 
trimmed to five criteria, as noted on Table 2, NGedlesB to 
say, not all femalo teachors are f emalo^orlent od and not all 
male toachors are male-orientGd, 

The first of the five criteria addresses empathy to^vards 
both boys and girls. Empathy Is defined to IncludCi but not 
limited to, the following: a rapport; and love of; a hitting 
it off with; a sharing with; an affinity for; a sensitivity 
toward; tactfulness and consideration for; understanding of; 
In touch with; an openness with; and an ability to llston 
and understand another point of view or faeling. 

The second of the five criteria addresseB personal 
warmth and security in clasaroorn atmosphere* A teacher who 
has a warm classroom environment , who is secure in a class- 
room situation, has a superior learning environment. 

The third criteria describes a willingness to spend 
extra time with students, during and after school, evenings, 
overnight and weekends in "boy--orlented-' activities. This 
type of an activity does not necessarily have to involve a 
lot of extra time for a teacher, The entire class can be 
taken on a special weekend outing. For ©Kample, there are 
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Tttble 2 




PnOJECT BOY: '^BOy-OHIEMTED'' 




TEACHMR CRITEniA 


1* 


High dogreQ of empathy towards both 




boys and girlsi 


2. 


Personal warnith and security In class-- 




room atrrtosphere * 


3. 


lligh degree of willingness to spend extra 




time with students, during and alter school. 




overnight and weekends In '*boy-oriented-- 




activities* 


4* 


High degree of dedication to meet 




individual pupil academic and afiective 




needs. 


5. 


Resourcefulness in utilization of a 




variety of teaching techniques and 




materials, Including the judicious use 




of concrete/nianlpulat Ive materials and 




seience, math and athletic/outdoor 




activities to help promote a challenging^ 




effective "boy-^oriented^* curriculum for 




both boys and girls. 
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nuniorous local sports events (hldh school baskotbcill uftmoM , 
local baaobuU leaguo garnos, college football gtiinoa, etc.), 

i 

to Which tho loasb athlGtic teaehor can take ohlldron. too 
skating, roUor skating, kite flyinB, zoos, pet shopB, motot-- 
cyclo racGB, snow trips and naturo hikes are othor oxamploa. 
Camping is a groat "boy-oriontBCl" activity and an overniKht 
stay at tho teacher 'a home is popular. The latter activity, 
it is suggosted, should includ© one to throe pupils at a 

m 

time, 

Teachors report that the most effective outings are 
eonducted with one to five pupils. Trips closer to home, 
utilizing local possibilities seem best. Use of private 
transportation (teacher or parent's automobiles) or district 
Stat ionwagons are preferred, as opposed to school and/or 
chartered bus. Simple activities seem more effective, such 
as, a local football game or three pupils staying overnight 
with the teacher. 

The fourth 'criteria addresses a high degree of dedica- 
tion to meet individual pupil academic and affective needs. 
Pupils who have been assessed, their instructional levels 
correctly determined and who are given programs that fit 
their needs usually find that they succeed. The old saying 
that success breeds success appears to be quite true! A 
pupil who is successfully learning to read, write, spell, 
etc, is a bappier pupil, compared to a student who is falling 
to succeed, A student who is learriing about himself, likes 
himself I is learning about 'others, and has a good self concept 



iu ft mm I'oumlod porgjon, Soino toachofs cuii suddoriarully 
Impioinont liuUvldualiisod, dlaBnoatic-prescriptiVG reading, 
nuith, and IttiiBUugG progfams, while othep totidhers I'lhd 
Huocoss in the mofo traditional thi'GO-gfoup basal rdadlnu 
proBrrim. 'Wtthin oaoh of theso typos of programs » and any 
in-botwoGii programs, the aoadoniic and affecstlvo noods of 
pupils can bo mot, doponding on tho lovol of tcnchoj' oxpenlao 
and teEichor dodioation to niootlng indivldutil pupil neodH of 
both boys and girls. 

The fifth criteria addresses the resourcefulness of the 
tcmcher In the utilization of a variety of toachlng toohniquss 
and rriaterlals, including the judicious use of concreto/ 
manipulative materials and science, math and athletlo/out- 
door activities to help promote a challenBlng effective 
"boy-oriented" curriculum for both boys and girls. 

When evaluating and rating current staff members and 
potential staff members to Identify the "boy-oriented" teachers, 
it becomes readily apparent that many staff members (males 
and females) are more "girl-oriented," as they prefer working 
with girl students, rather than boys. Even "glrl-orlented" 
teachers can Implement various aspects of a "boy-oriented" 
program and find more success with boys, As with students, 
teachers like success. Success breeds success and a "boy- 
oriented" program, similar to the Pro.lect Boy Syllabus 
Activity Card Program , could possibly encourage and help 
"girl-oriented" and "boy-oriented" teachers to becotne more 
successful with both boys and girls, 
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DufnoBi N, M, & OohrlrtBois J,» Projoct H oy SyllrihUB 
j^^ijy:4 y -C . Or ov 1 1 iQ I ciri i t or n la ; 

« l>luiming/iniplomDiitcittori/ovaluiitio^^ oX a 

sucaos^ful ■■bdy*-t)rlaritud" primary prcBiuim for 
both boyii and Rirls* Sympoiilum praHcmtcd at hho 
B3rd Annual MtiotJnit of thd Intornnt ional Roadiuij 
Association, Uou^tDii, ToNaa, May 1078i (a) 

* Planning I Imp lemon ting> and ovaluatlng a 

^*boy**driontod** program. A papor prosGntod at the 
Prof eaalonala , Rdueators, and Parents Conferenco 
of the CaliXorniu AsBociation of Nourolorjioally 
Ilandldappod ChildrGn, Butte ColldgGi Orovilles 
Calif orniai rebruary , 1978. (b) 

' What is '*boy-o'rientodno8s?** A paper 

proaentod at the Prof ossionala , Educmtors, and 
Paronta Conference of the Californin Asaoolation 
of Naurologically nandlcappocl Children, Butt© 
ColleB«^, Orovilld, Callfornlai February, 1978* (a) 

Gohrlnger, J* & Barnes, N. M, Staffing a "boy-orlonted'' 
program and In-service program. Paper preaanted at 
the Prof assionals^ Educators, and Parents Conference 
of the California Association of Neurologleally 
Handloapped Children^ Butte Collegai Oroville, 
California^ February, 1978. (a) 

. Staffing patterns and in-aervlce needs of a 

'■boy-oriented^' program, Sympoaium presented at 
the 23rd Annual Meeting of the International Roading 
Association, Houston, Texas , May 1-S, 1078* (b) 

What*s a boy? The need for a -^boy-oriented*^ 

program* Sympoaium presented at the 23rd Annual 
Meeting of the International Reading Association^ 
Houston, Texas I May 1-5, 1078, (c) 

; Why do we need a '^boy-oriented-' program?' 

Paper presented at the Prof essionalSi Educators, 
and Parents Conference of the California Associatloa 
of Neurologleally Handicapped Children, Butte 
College, Oroville, California, rebruary, 1078, (d ) 
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